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THE HELDS PROJECT AT 

CENTRAL WASHINGTON UNIVERSITY 

[he acronym hELDS Stands for Higher Education for Learning Disabl- 

™?o.' w «. ° Jm" J wU,ou, modified 

r. was hibiluaivi. iathir .Lad rdmed.ol; <=ach,r, fl idem 

■id Stode Services Coordinator), readers, writers for tests, extended 
me or est? preregistration with advising to ensure a balanced 
cTedtfe. ihe tea P ching 9 of study s k i„s and tutoring by tutors frqm *e 

tampuswide tutoring program who were espec.ally trained 

^1S'~^ Reject was to give a core of twenty faculty 

stJntfwno ^ Sled Sol 

r ,-hp i n The faculty members participated, in monthly sessions wn en 
f aairld experts n the field of learning disabilities, and in the area of the 
llJ SS i, that deals with ^ handic^ped^u^nt.nd^ 
education. There were several sessions n which .Central Was g 

U aiso St to 'encourage ofher colleges and universities to ,n- 
itidtf such programs. 
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WHAT IS A LEARNING DISABLED STUDENT? 

People with learning disabilities have handicaps that are invisible, 
(heir disability is made up of multiple symptoms that have been with 
them since childhood. Many of them have been descrmed as dys ex.cs, 

, they are categorized as dyslexic, this will be only one of then many 
ymptom*. as a so^e throat is only one of the Wy symptoms of a co d. 

Three concise dflcriptidns of the learning disabled children are pro- 
vided in Hallahan and Kauffman: 

The Mational Advisory Committee on Handicapped Children 
(1968) proposeckthe following definition, which was adopted by the 

9 I st Congress: 

Children with special disabilities exhibit a disorder in one or 
more' of the basic psychological processes involved in 
understanding or in using spoken or written thinking; talking, 
reading, writing, spelling, or arithmetic. They include condi- 
tions which have been referred to as perceptual handicaps, 
brain injury minimal brain dysfunction, dyslexia, develop- 
mental aphasia, etc. They do not include learning problems 
which are due primarily to visual, hearing, or motor handicaps, 
to mental retardation, emotional disturbance, or to en- 
vironmental disadvantage. 

Task Force II of a national project (Minimal - Brain Dysfunction in 
Children- Educational. Medical and Health Related Services. Phase 
Two ota Three-Phase Project. 1969) wrote the following two defini- 

li ° nS; ^ ' • - - j. - r- - 

Children with learning disabilities are those ( 1) who have 
educationally significant discrepancies among their sensory- 
motor, perceptual/cognitive; academic, or related develop- 
mental levels which interfere with the performance of educa- 
tional tasks; (2) who may or may not show demonstrable devia- 
tion in central nervous system functioning; and (J) whose 
disabilities are not secondary to general mental retardation; 
sensory deprivation or serious emotional disturbance. 
Children with learning disabilities are those (lj who manifest 
an educationally significant discrepancy between estimated 
academic potential and actual level of academic potential and 
actual level of academic functioning as related to dysfunction- 
inq in the learning process; (2) who may or may not show 
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.U-iiuiiiMiatili- «l.-vii»ti«ifi ir. * fiiual lu-.ivt.yi, system Iwntrtioninq. 
tl nd (31 whose disabilities are not sl-cohdai y to general mental 
rHa.djtion; cultural, sensory and/or educations deprivation 
r.i enviiohmehtcdl. produced serious emotional disturbance. 

Although the preceding definitions are ~^e,^^^ children the 
President s Committee on Employment of the Handicapped, in their 
, .ot l ^n ™ n^Nlin;: ill iust a ProbtW Children Outgrow 
dhculses bd adults who have the same symptoms they had as children, 
he Deparunen, of Education (Reference Mallahan & Kauff man) says ha 
wo to three percent of the total public school population are identrfred as 
larnmq disabled and that there are over fifteen million uniden_t J edLD 
du .s fn the United States; acknowledging, of course, tba .people with 
' thrs problem are no. restricted to the United States but are found all c.er 

' h We 0 know that many learning disabled persons have averager above 
cvefa.je intelligence and we know that many of these are gifted. In he. 
company are such famous gif.ed people as Nelson Rockefeller Albert 
Sin Leonardo da Vinci. Thomas Edison. Hans Chnsnan Anderson. 
Auquste Rodin. William Butler Yeats, and Gustave Flaubert . 

fhe causes of learning disabilities are no. known, but m our project 
each of our identified learning disabled students shows e.ther an unusu ' 
" nancy 'trauma at birth, such as delayed delivery, prolonged o< d i f-, 
celt denveiy) or premature birth: They oftentimes have a genetic family 



histo 



rv of similar learning disability problems 



ind- Behavioral Checklist fur Adults With 



An exerpt from my Criterion and Behavioral Checklist for ^ 
Specific leanwu] Disabilities has been included as Appendix A 
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!. INTRODUCTION 

I have been encouraged by the HELDS piuject to look closely at my 
« ourse -• Psyc:hblbiiy/H6riie : Economics 2J5, . Courtship and Marriage — 
niJ tu 1 1 v to see it* more than ever before from the disabled learner s 
point of view. Ihe HF. IDS experience has helped, me to become more 
-ware of a type of student I had previously only ramer vaguely wondered 
ihuot and tried, I think without muc h hope to accommodate I had heard 
of dyslexia, pu/ziecl over it. and -vondeied whether dyslexic students real- 
K had place in college. 

No*, irqely as a result of the HLLDS program, t have much. greater 
. -infill- e that the development.of learning disabled (l.D) students really 
k v, pov, ■ Dim! : hat there really is something I can do to help. I am con- 
vinced :hat tin- progress of learning-disabled students is very much 
dependent upon good student teacher relationships, more so than for 
normal students, "and that anything I can do to let them know.of my in- 
t-n-si and understanding of their problem, pays off greatly.. I am con- 
tinually inviting my students, learning disabled or not. to meet with me to 
ii-i me kno* who they are and what they need: Usually this means I have 
t ;i take the initiative and make appointments with them. Students are oc- 
c asionallv ^tiy about such contacts but always seem relieved and grateful 
Mien thev begin to sense I am sincere: 

I a mi iifteri amazed at the degree of motivation most of the learning 
disabled students show, and I cannot help respecting the perseverance 
and sheer tenacity in many Cases, that have brought them to the univer 
sitv. i like working with such students, and HELDS has provided me With 
a deeper: more informed way of looking at learning disabilities. 

If 1 were to verbalize my present attitude toward learning disabled 
students, it would be something like this: If they can't read it, tape it. If 
they can't write it, allow 'hem to talk or to use a secretary: Let them use 
whatever helps they need. Offer them multiple choice tests.. Above all. 
keep them exposed to positive classroom experiences and make the 
most of then plentiful a > sets _ - 

V\ ith respect to course material and. presentation, I have, with HELDS 
eric ooragemmt. given myself [permission to become more and more in- 
m . .. iv t it ss and lc ,s the k cturer Departures from the traditional lec 
i u r,. ini f iii- have been refi eshing. f or me and'beneficial . I belie.ve.to the ma- 

,1 , u j students in my course.' In the following pages. I have tried to spell 
( ' )Li . ,p 0 ... j: rnv notion of. arid attempts at a workshop atmosphere 
stressing MLide-iit teacher and student-student interaction and reflecting 
mv n-ddiness to make any allowances for student differences without 
damaging course integrity or giving an unfair edge to any student in the 
, j L ,.. s | regard the present description of my course as tentative. I have 
( hosen to' present it in outline form because I can visualize it better that 
•ajv ^ something still in process, with its structure and content im- 
mediately available for reconsideration and revision and the relationship 
among its parts clearly apparent. 
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; 1M f Mtm ,< C) f u,e <umv; then, have been designed wilh iearn- 

advfst' but also friends. I remember them here with gratitude and affec 

,i0 jacK a geologist currently employed by the Ndera! government, used 
( o fmaze mewifh h,s almost perfect recall of ev-ythmg he had heard ,n 
class and his impressively detailed and organize J oral reports. . 
Tim a iuggler-unicyclist-mime-photographer-balloon_ sculptor 

maakian who taught most of Beck Hall how to juggle anc I ride : a .high 
Sde He was a dependable, compassionate, effective facilitator o 
Class d^cuss ons He failed to achieve a sufficiently, h.gh grade po.n 
a^a^ o remain in school largely because he could no, res rair . h.j 
urge to put on a show." spending final-exam week ,rfgrease..pa.nt domg 

m ^ one" of ^"'effective and diligent group leaders in my 
sycSo-ogTof adjustment course. A, the age of 20. he ^-covered he had 
been misspelling his name all his life - "MicheaJ instead of Michc 
Sli-coy keep ,, that way. He is ^wel, in^schooL ^ 



psychology of adjustment course. A, ^ ^^MicU^ 
hppn misspe nq his name all his lite — nicnea* i.iMca 
ana dTS he would keep it that way. He is doing we! '"school 

Da^d bronc -rider and artist and an excellent person to have m a 
cuoup became he can reconcile diverse points of view and keep discus- 
! He is very highly motivated and doing well ,n school. 
Ken an ingratiating, very articulate, dead hones, special education ma_ 
ior and or e of .he hardest-working students 1 have ever met. His innate 
Ssta'ding of people and his sense of humor made him ideaHy su, bed 
for the role playing activities described in my syllabus. He is doing very 
well in school. 

As further introduction to the following pages. I would like to say a few 
.things about myself and my course. <t ,,, n{ . renter 

I am a counseling psychologist, a ember of the C.ounsehng Ccnur 
staff and guest instructor in the Psychology Department. 

F >sv hoiouy &5. also listed as Home Economics £35. Cpurtsh.p and 
Mamag - a sophomore-level course accepted by Central Washing on 
( ™ u as satisfying par, of the geheraheduca.ion rcqu,, , 
•'.rial and behavioral sciences, f, carries three cred.t hours, and class 
meets for bO minutes thiee limes a week... • - 

Ay section, of Psychology .235 typically enro l between 60 and 90 
Mud l,,ts a gua.ter. mainly freshmen and sophomo.es and mamly 
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i vii-w (he ' i.lliM as Ii.iv 1 1 ic j an .<i :h-i H at ed tho*e pail _h«iir 
I Ddtd; jutoimalion. I«u t\ and idea* - invok my <,nmpn 

ir\t nitiiiMidl .Hid demom>tiatm<j "i im U-.st*.. 

j eeiimjs and vdlur, invokinu Jhr kind of pe?sou I 

ii-uii tioii t licit pi (mIik n in ill •■nii.iib i-s :i»f « In *n:,ii p. miiij « 

vnluat U;ii pi oc 

5 fhmcjs to - »-o I'V i/ut. . involving apph; 

psychological po ■ i ii-ihii.-; Mil ih.- hiiihlmcj und niH' ; " v,| '"i ' 
itdatioh.hip ■: 



IL REQUIREMENTS, ASSlGNMt P HD 
EXPECTATIONS (IN CLASS) 

| in c lass activities aim to provide a forum toi I.k is. leehnus. am: m ■ 

Siillflj CX[HMir!HOS. Whcll i S done lf> c.ldSS d.v.- r, assailed .F eddm< J 

fijs been completed and tries for activity and pt:i .^oiuil involvement 
beyond that ol lust leadinm listening, and no:- taKiinj. I ext material 
oiovides the issues and topics tor Mass at i . ity Students die ^ 
j;;;; j;; fj m d tmnd all < las. meetings i ;d\ to sp.-ak up. di-,« us. and. in 
(jtmeial. take puit in. 

A inteitR tivt- le< tUie.S i oiivr s it: ush !\m-i-|i mdrut '.ml In 
striK turs on triples lion i i •* mj *ti ; h mi- 

1. VUiv have sexual intei 

2. Cau mantal happiness be pu i-ti i« md ' 
J. Would you many a person who.... J 

f 4. Myths of marriage 

L). Cjoals foi a mai r ia<je 

h Kolt:-|)i'ci_yih(| — students and instructoi pidviiiij m peM- 
p.-nple involved in ( ommoh intei personal .iiuat ion. . sti« h as 
j. m\ v (jirl friend ..ays we're too close. SUe says she waist. 
ti,:e time to mingle with othei peopifc and <m f - tu knnw 
uther tjuv">. 

2. "Mom and Dad. I just wanted you to km <v i it m: fjul 
bieiid jiv.i I are <]oin<J to Mte to<]t thn *te \ >< hool i. oat 
in J uiie . 

{ --[hese art; !be vow- and promises I plan to make to y»u 
vthen we ha\e our weddinq: ... 
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Panel discissions - four or five students occupying the in- 
sector's usual place before the class, while the instructor sits 
with the class interviewing the panel on such topics as: 

1. A film that has just been viewed 

2: What do you mean by "love?" 

3. W*et does a man (woman) expect from a woman (man) he 

(she) goes out with? 
A. What makes a man a '-mar?" A woman a "woman?" 
5. ' My parents are divorcing; Shall I drop out of school to 

try to patch it up?" 

Small groups — the class', divided into small groups (seven or 
eiqht to a group), discuss a series of questions, usually ones 
that have been raised by the students themselves, on such 
topics as dating and sexual behavior, (A copy of a typical ques- 
tion sheet is shown In Appendix B-1) At the end of the period, 
each group files a report with the instructor. This report sum- 
marize- the group's work and contains each member s assess- 
ment of the group's character and accomplishment. (A copy ot 
a typical report sheet is shown in Appendix B-2.) 
Interviewing guests invited to class to share a particular point 
of view or experience. Such guests usually include a happily - 
married couple, a recently-divorced person, a middle-aged 
single person, a minister, arid a gay person. 
Viewing and discussing films dealing with a variety of ap- 
propriate subject matter, such as: 
j ; Sex roles 

2. Sexual response 

3. Unmarried cohabitation 

4: Having, or not having, children 

5 "(Atypical list of films appears in the Bibliography.) 



Short Weekly tests to monitor the assigned reading for the 

week 

1. Items are usually true-false. 

2. Oral administration may be requested. 

3. Correct answers are discussed after papers have been 
handed in. 
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H; Full-period examinations 

1. Mid quarter examination 

a. There are 70-80 multiple-choice items. 
; b. Dictionaries are permitted. 

c. Oral administration may be requested: 

d. Corrected" exa minaii ons are in specte d by 
the students and discussed the next period. 

2. Final examination 

Same type and procedure as for the mid-quarter examina- 
tion 

I. Brief "practice examinations" 

1. Several items representative of those on the mid-quarter 
and final examinations are administered, scored, and 
discussed a period or two before the actual exam. 

2. Grades are not recorded: 



HI. REQUIREMENTS* ASSIGNMENTS, AND 
EXPECTATIONS (OGT OF CLASS) 

I. Reading and studying the textbook i*s the principal out-of-class 
assignment involving the learning of facts and information. 

A. At the first class period, students are provided a dittoed sheet 
on which the reading assignments for the entire quarter are 
scheduled by chapter and date: (This is part of the basic course 
syllabus described in Appendix C.) 

B; At the first class period, students are also given dittoed sheets con- 
taining questions bh each chapter of the assigned reading: These 
questions, some 12-15 per chapter, are presented as a 'j Jitfe to 
studying and reviewing the chapters. Students are shown how to 
use them and are urged to use them, but they are not required to 
hand ; n answers: (A copy of the study-review questions for the first 
seven chapters of the textbook is shown in Appendix D.) 

1. The survey-question-readrecite-review-method of study 
is explained and illustrated, using the questions. 

2. Throughout the quarter, students are continually invited, 
urgeci. prodded, challenged to ask their own questions 
about the text material. 

II. Students are required to participate with a partner of their own 
choice; outside of class, in a series of simple exercises employing the 



best current knowledge about building, maintaining, and improving 
dose personal relationships. This is the principal out-of-elass 
•things-to try out" (or lab) assignment. 

A This part of the course.is called ' Improving a Relationship - A 

Home Workshop/; or. more briefly. "Home Workshop. 
B The objective of the workshop exercises is the achievement of 
B - I keen personal awareness of the attitudes and behaviors a ec^ 
,ing intimate relationships and the improvement of skills .a 

their practice. - . 

C The exercises are. for the most part, adapted from Lederer s 
Marital Choices (1981) and include: 

1. A partnership inventory ; 

2. The cherishing days exercise 

3. The art of asking questions 

4. Body language exercises 

5 The red and white bean exercise 

6 ' Some good questions to ask and to answer before marry- 
ing. 

D. Instructions to the classy 

1 Find a partner with whom you can do the exercises — 
' ideally, someone with whom you would like a better rela- 
tionship but. at least, someone who will not mind work- 

; ing withyou and will be available throughout the quarter. 

2 Keep a notebook, doing any paper work the exercises re- 
' quire and writing down your observations, feelings, ex- 
periences, and questions as you go along. 

3. At the end of the course, hand in a two-page summary of 
your notebook. 

4. You will also be asked to rate the quality of your par- 
ticipation in the exercises. 

E Specific directions for each exercise are distributed on dittoed 
shee/s to the class, and the instructor reads' them to the class. 
': explaining, giving examples, and answering questions. 

F The home workshop assignments are made in the first twenty 
minutes of class the first period each week. Previous 
assignments are discussed, questions answered, encourage: 
ment offered, praise given, suggestions made, examples and 
illustrations contrived as needed. 
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III. The principal out -of -class assignment involving values : clarifying 
thinking are the papers: _ ; 

A. A four-br five-page typewritten, doable-spaced essay on 'What 
I Have . Learned About Marriage From My Parents" 

j. Each student is'given a dittoed sheet explaining the s 
assignment, giving examples of the topics whTch might 
be covered L telling the date it is due, and encouraging the 
student to deal with the topic in the way that allows most 
honesty and expression of feeling. (A copy of this assign- 
ment sheet is shown in Appendix E-l.) 

2. Each student is given a dittoed rating form which serves 
as the cover-sheet for the paper and on which the student 
evaluates his/her paper and the effort that produced it. (A 
copy of this rating form is shown in Appendix E-2.) 

B. Weekly or bi-weekly one-page opinion papers which deal with 
any topic that seems to stir the class, such as: 

1. Unmarried .. arents 

2. Going out together as a "contract" — the guy provides 
food, entertainment, transportation, and the girl 

; provides .... 

3. Marriage vows 

IV. SUGGESTIONS, COMMENTS, AND 
FINDINGS 

I. I do not regard Psychology 235, Courtship 6 Marriage, as a tradi- 
tional, formal lecture course, "but more as a workshop with much per- 
sonal interaction and dialogue. 

A. A course theprjncipal subject matter of which is human rela- 
' tionships suggests trying to create a classroom atmosphere 
conducive to the modeling and facilitating of behavior that 
emphasizes honesty, responsiveness to needs and feelings, in- 
formal and comfortable conversation, and genuine respect fcr 
differences. ; 
B: This is helped along by anything that can be done to bring 
about a sense of closeness and concern between 
students and between students and students, such as: Q 
1. Readiness to regard people in a favorable light and the 
classVoom as other than an arena for the contest of adver- 
saries 



2 Ability to feel and to convey a des,re to understand and to 
Be understood, believing that qu^snons .are good, 
repeating statements is good, giving many examples is 
good 

i Willingness to listen actively *nd deeply 
4. Joy in the. give-and-take- of enthusiastic exchange of 
views and feelings 
. Features of the course ,hich seem to accommodate a variety of stu- 
dent needs are: - . . . 

A A number of different kinds of assignments and act.vit.es 
R The 'applied.- personally-relevant nature of the work 
C. The relaxed, informal, friendly, tolerant atmosphere of the 

classroom . .. . .. 

D The expectation and the modeling of behaviors conveymg 

respect for differences among people 
£. The setting of assignment due-dates, but allowing them to be 
negotiable in special cases - 

systematic way - making assignments, giving directions, ad. 

SS and pioccssfng examinations, and leading and 

evaluating papers 

H Providing dittoed assignment sheets and reading them over 

with the class, explaining, illustrating and amplifying 
I Allowing much opportunity for oral expression 
j Repeating important directions and instructions 
K 'Pacing' students through the quarter by frequently remind- 

ing them of assignments and deadlines 
L Having available audio tapes of the textbook 

are not placed at a disadvantage. 

Services . - - ... . 

r Whatever special requirements the student might have are , 
B SwayTexamined addressed under his guidance and direc- 

Hon. 



is n 



Although I have ser/ous doubts about the general effectiveness of any 
class with an enrol(ment/f more than 30 students, and, maybe, even 
20 where there are Students with exceptional needs, student evalua- 
tions of the course are positive and encouraging, 
' A; Most students describe the course as "very informative and in- 
teresting." "helpful." "fun," "enjoyable;" and "useful." 

B. Many report that their own intimate relationships have either 
improved substantially or have come to be seen, as a result of 
the course, as net worth working at any more. 

C. One enthusiastic student told me recently. "I've never learned 
so much in such a short time. I enjoyed the course, and I like 
myself arid the world a little better now." 



. SUMMARY 

Psychology 235 (Home Economics 235), Courtship & Marriage, is a 
three-credit hour general education course at C.W.U. 

A. Most students in the course are freshmen and sophomores. 

B: Total enrollment is usually 60-90 students per section, 

| n . class work aims at having a distinctly "workshop" character, with 
much time given to the examination of personal experience, feelings, 
observations, and everyday life through 

A. Question and answers 

B. Discussion 

C. Values clarification 
[y Tasks and projects 

Out of class assignments require that students 

A. Study the texthook 

B. Participate in a series of •'home-workshop" exercises aimed at 
improving intimate relationships 

C Write papers on various topics of interest, the chief of which is 
d four page essay on 'What I Have Learned About Marriage 
from My Parents" 

Personal contact is encouraged between the students and the instruc- 
tor. ... 

A. Problems and special needs are identified, and 

B. Whatever special help is required for success in the course is 
arranged between student and instructor, * 




c lime specific suqqestions are made as to how the instructor tries to. 
heireve'yone. Eluding himself, learn and succeed in the course. 



J 
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APPENDIX A ? 

Criterion and Behavioral Checklist For Adults with 
Specific Learning Disabilities 

1/ Short attention span. 



2. Restlessness. 

3. Distractability. (The student seems especially sensitive to sounds or 
visual stimuli and has difficulty ignoring them wh.le studying.) 

4. Poor motor coordination: (This may be seen as clumsiness.) 
5: impulsivity. (Responding without thinking.) 

6 Perseveration. (The student tends to do or say things over and over. 
Mechanism that says ••finished" does not work well.) 

7: Handwnting is poo, . (Letters will no, be well fo'^ed spring be- 
iween words and letters will be. .inconsistent, writing will have an ex 
treme up or down slant on unlined page.) 

8. Spelling is consistently inconsistent. - 

9 Inaccurate copying. (The student has difficulty copying things horn 
He chalkboard and from textbooks; for instance, ^. problem 
may be off by one or two numbers that have been copied incorrectly 
or out oi sequence.) 

10: Can express self well orally but fails badly when doing so in writing: 
In a few cases the reverse is true. 

1 1 Frequently misunderstands what someone is saying. (For instance, 
a student may say, -What? ', and then may or may not answer ap. 
Propriateiv before someone has a chance to repeat what was said 
previously.) 

12. Marked discrepancy between what student is able to understand 
when listening or reading. 

13. lias trouble with variant word meanings and figurative language. 

14 Has problems structuring (organizing) time ■■ The t-.-rson is fre. 
quently late to class and appointments; seems to have no , sense of 
how long a -few minutes'' is opposed to an hour: has trouble pacing 
self during tests. 

i 
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15 Has pibbleim stiucturmy (organizing) space .-- The student may 
have difficulty concentrating on work when in a large, open area •• 
even when it's quiet; may_bv4f of under- reach when trying to put 
something on a shelf (depth perception) 

lb. Has difficulty spring an assignment on a page, e.g.. math problems 
die<rbwderi I toyethei 

17 Thoughts ideas wander ancfer are incomplete in spoken and writ- 
ten,ian£juage. Student may alW have difficulty sequencing ideas. 

Sounds - k student s hearing acuity may be excellent, but when his 
brain processes the sounds used in Wds; the sequence of sounds 
may be out of order: e.g.. the student hears "aminal instead of 
animal" and may say and/or write the "aminal. 

Visual selectivity -■ May have 20/20 vision but when brain processes 
visual information, e.g., pictures, graphs, words, numbers, student 
may be unable to focus visual attention selectively; in other words, 
everything from a flyspeck to a key word in a title has equal claim 
on attention: 

20. Word retrieval problems - the student has difficulty recalling words 
tha; have been learned. 

21. Misunderstands non-verbal information, such as laeial expressions 
or gestures. 

22. Very slow worker -- but may be extremely accurate. 

23. Very fast worker - but makes many errors and tends to leave out 
items. 

04 Visual images - Has 20/20 vision but may see things out of se- 
* ^ guence e.g , "frisf for "first," "961" for "691." Or, a student may 
see words or letters as if they are turned around or ups.de down: 
• e.g.. "cug" for "cup." or "dub" for "bud," or "9" for "L for 7, etc. 

25. Makes literal interpretations: You will have to have them give you 
feedback on verbal directions, etc. 

26. Judges books by their thickness because of frustration when learn- 
ing to react 

27 Has mixed dominance: e.g.. studerV may be right handed and left 

eyed: 
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2H. MtMuliiK'ss OiJH K tempeied. fmstution. 

29. Cannot look people in the eyes and feelb uiicomi. stable: when talk- 
irig to othets: 

'Mi. Has trouble answering yes or no to questions. 

Students with specific learning disabilities which affect their perfor- 

mahce in math generally fall into two groups: 

j Those students whose language processing ( input and putputj 
and'or reading abilities are impaired. These students will have 
great difficulty doing word problems; however; if the problems 
are read to them, they will be able to do them. 

2 Those students whose abilities necessary to do quantitative think- 
ing are impaired. These students often have one or more pro- 
blems such as the following: 

A Difficulty in visual-spatial organization and in integrating non- 
verbal material; For example, a student with this kind of problem 
will have trouble estimating distances, distinguishing differences in 
amounts, sizes, shapes, and lengths. Student may also have trouble 
looking at groups of objects and telling what contains the greater 
amount. This student frequently has trouble organizing and sequen- 
cing material meaningfully on a page. 

B Difficulty in integrating kinesthetic processes. For example, a stu- 
dent will be inaccurate in copying problems from a textbook or 
chalkboard onto a piece of paper. The numbers may be out of se_ 
quence or the wrong numbers (e.g., copying 6 for 5 ). Problems 
may be out of alignment on the paper. Graph paper is a must for 
them. 

C Difficulty in visually processing information: Numbers will be 
' misperceived: "6" and "9." "3" and "8" and "V are often confused. 
The student may also have trouble revitalizing, i.e.. calling up the 
visual memory of what a number looks like or how a problem 
should be laid out on a page: 

Poor sense of time and direction. Usually; students in the second 
qroup have the auditory and/or kinesethic as their st rongest _hMm s 
inq channels. They need to use .manipulative materials; accom- 
panied bv oral explanations from the instructor. They often need to 
have many experiences with concrete materials before they can 
mote oh successfully to the abstract and symbolic level of numbers. 

i'«t»|. All riijhis ii.-M-ive<] Mvrtlt: Clyik-Snyder 
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APPENDIX B-l 

SUGGESTIONS: For a good discussion ~ Listen without interrupting. 
Help each person say what he/she wantsjo say. Try not to dominate the 
group. Encourage everyone to take part. Do not condemn or judge or label 
persons for their opinions. Try to understand: 

DIRECTIONS: 

1: Learn the names of the people in the group. 

2. Choose a question from this list you would like the group to 
discuss: 

3. Listen actively. 

4. If there is time, choose another question & discuss it. 

5. Be as thoughtfully honest as you can in sharing G in listening. 

6. Please fill out the GROUP REPORT sheet at the end of the ses- 
sion and hand it to the instructor. 



ITEMS 



1. Often guys won't date a girl they already know a little until 
they've found out much more about her from other people. 
Why do guys do this? 

2: My girl friend's boy friend has made passes at me & at my 
roommate. My girl friend doesn't know about it. The guy has 
a ' love-em-and-ieave-em" reputation. Should I tell my girl 
friend what's going on? 

3. How realistic is it to try to carry on a "long-distance" rela- 
tionship? (j love my boy friend, but he's there, and I'm here: 
We're free to date people we're around, and I'm kind of get- 
ting attached to one of them.) 

4 After dating for three weeks, I'd like a sexual relationship 
with my girl friend, but she refuses. Should 1 continue to go 
out with her? 

5. When dating- someone on a steady basis, should you try to 
keep relationships with your other friends^at the same level 
as before? 

6. When is it right to begin having a sexual relationship with 
someone? Who shall 1 rHy on to tell me? 

7. Is it possible to be ju. ids with someone with whom 
you've once had a deepe* ^ore special relationship? If so, 
how? 
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8 -Don't get involved with me!'* This is .from a goyw^Jo 

ing all the right things to make me think he^really DOES 

want to get involved. What is going on here? 
9. if you're asked out on a date G the person shows up drunk, 

what should, you do? ....... ^ _ - 

10. I often feel guys are inspecting me as if I were a piece of 

meat. Why do guys do that? < ■ 

1 1. What do you do when your parents & your friends don't like 

the person you're dating? 
12. Why is going out when you're in college more oriented to 

sex than it was in high school? 

13 | : d like very much, to continue going out with Josh but just 
' keep things on a friendship basis — no romantic, heavy 

stuff. How can I do this? 

14 What ran I do with a guy who is very good looking, 
courteous, a lot of fun to be with but who never does 
anything more than hold hands? (I've been going with him 
for six months.) 

15 I've had one date with Tom. and really enjoyed his company. 
How can I make sure he will invite me to go out again' 

16 What is the best way to say ISO to (a) a request for a date, 
(b) a request for a kiss, (c) a request for sex? 

17 D.ve spent a lot of money on our first date. I'm wondering _ 
' now what Dave has a right to expect from me. Another date? 

Sex? Reimbursement? 
18. How do guys /cd/iy-feel about girls asking them for a date? 
Paying for food £> entertainment? 



WOD 10/14781 
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GROCJP REPORT 



APPENDIX B-2 



Group Number 
Date of Task _ 




MEMBERS OF THE GROCJP: 



2. 

3 
4. 

5. 
6. 
7. 

8: 
9. 
10. 



DIRECTIONS:. £dc/i person in the group is to rate this group on the five 
items listed in the upper-right section of this sheet. Using this scale, 
choose the numeral thai expresses your rating of the group: 

1 Very low, or very little 

2 = Low, or little 

3 = Medium, or some 

4 = Righ; or much 

5 = Very high, or very much 

Please help your group recorder write a brief snmma r y on the back of this 
sheet about what the group discussed and what conclusions were drawn. - 

WOD 10/23/81 
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APPENDIX C 

SYLLABUS 



iMS.i KilC. l OR Owen Dugmore Office-. Counseling Center 
t )H ICL- HCXIRS By appointment Pi one: 3-1391 

( ,H it- C TIVES l b examine some of the realities about affect udl rela- 
HJ! tionships between men and women before and dur.ng 

marriage. 

To develop, within the framework of humanistic 
psychology, a constructive way of looking at important 
personal relationships and of living them: 

i (V r >H. S Week Topic 

I Love, romantic & other 

Man-woman relationships 

[j Sex roles L . 

Social-class variations 

HI Dating . 

Non-marital sex 
IV. Sexual anatomy & physiology 

V Mid-quarter examination 

(Objective format, 70 items) 
V|. Selecting a marriage partner 

Alternatives to marriage 
VII. Marriage as a rite of passage 

Interaction in marriage: 
Roles & conflict 
yjjj Interaction in marriage: 

Sex _:. 

Interaction in marriage: 
Parents & children 
IX Marriage dissolution 

The future of marriage 
X. Final examination 

(Objective format. 80 items, : _ 

covering material since midquarter) 

C i a^ss Class discussion, small-group discussion, films, panels. 

FORMA 1 guest speakers, role-playing, interactive lectures 



It SIS 



Weekly, or bi-weekly, tests of reading preparation 
Mid-quarter and final examinations (as described above) 



ASSIGNMENTS Participation in ' Improving a Relationship — A Home 
Workshop" 

Occasional papers on assigned topics 
A four or five-page paper on:. 

"What I Have Learned About Marriage from My Parents" 

FINAL GRADE Attendance-participationcompietion of 
assignments _= Vi 
Performance on tests = 2 /3 

TEXTBOOK Courtship & Marriage in America 

by Hoqlt, Henze & Hudson ; 

OPTIONAL Participation in a quarter-long small group outside 
regular class time, aiming at improving interpersonal 
relationships through improving cornmunications 
skills, awareness of feelings, assertiveness, honesty, 
and interpersonal effectiveness. 

Participation as volunteer client in the counselor- 
training program in the Psychology Department. 
Participation as subject in master's thesis studies in the 
Psychology Department. 



APPENDIX D 

Psychology 235 Chapters 1 C 2 Objectives 

After reading Chapter 1, students should be able to: 

1 . Understand that love is a relatively new phenomenon having little to 
do with marriage in most societies. 

2. Identify the positive functions of romantic love: 

3; Name three factors most often mentioned in serious discussions of 
love. 

47 Differentiate between Rollo May's five varieties of love. 

5. Tell why romantic love is a paradox. _ . 

6 Discuss the five myths associated with love: 

7: Comprehend what is meant by triple melting pot, 

8. Indicate the two major sources of the "need for love" belief. 

9. Sketch briefly the historical development of romantic ideals. 
10. Describe the relationship between self acceptance and love. 
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M. Discuss the implications of individualism for love, marriage, & the 

social order: .: : 

\2. Identify the five institutionalized patterns controlling love relation- 

13. Grasp the classic conflict between sex f, love and its implications . 
for societies. 

14. Appreciate the advantages of separating sex and love: 
15; Sketch briefly the trends in romantic love. 

After reading Chapter 2, students should be able to: 
1 : Identify the functional prerequisites necessary for group survival: 
2 Define courtship and mairiage. 

3. Understand what is meant by patriarchy and its historical relevance 
to the family. 

4. Compare and contrast the Hebrew. Greek. Roman, Christian, and 
American families. _ 

5 Understand the significance of the Israelite family: . 

6 Appreciate the special and changing role of women in the Hebrew, 
Roman Christian, and American families: 

7 Grasp the idea of mate selection as a business transaction: 

8 Understand the importance of the paterfamilias in the Roman fami- 
ly- 

9: Grasp the meaning of the Christian family. 

| 0 Describe how the colonial family's emphasis on duty & work in- 

fiuenced both the nature & timing of marriage. 
1 1 Tell why the Puritans" are described a? a lusty lot. 

12. Explain why Calvinistic restrictions on courting and sexual activity 
did not survive. 

13. Sketch briefly the impact of technology on the family: 
14 Appreciate history's impact on the modern family. 

15. Recognize the implications of a husband s economic dependence 
on his wife's dowry. 

After reading Chapter 3, students should be able to: 
1. Understand the nature-nurture argument. 
2 Differentiate between sex-roles & sexuality. 

3. Understand the importance of early experience on lifetime sexual 

orientation . _ . 
4 state the importance of the behavioristic principle: 
5. Describe how sex-role preparation begins at birth. 
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b. identify Hie t hi irt- I undamental conditions for a Mini heterosexual 

orientation. .: . i. 

7: Distinguish-between homosexual, bisexual, transexaal; and asexual. 

8. Define cultural continuity and cultural discontinuity. : 

9. Tell why cultural discontinuity is deleterious. . 

jO. Briefly sketch the changing roles of women G of men. 
1 1. Differentiate between roles played G roles expected. 
12. Understand how roles played & roles expected symbolize a fun- 
damental requirement for marital happiness. 

After reading Chapter 4, students should be able to: 
I : Cinder stand the importance of the differences between sub- 
societies. 

2. State the' importance of social stratification for sub-societal 

uniqueness. 
3: Distinguish between caste G class. 
4 Briefly sketch American class stratification. 

5. Describe the important characteristics o f the lower, middle G upper 
classes. * 

6. Discuss the impact of class on courtship & marriage practices such 
as dating & divorce. . 

7. Discuss. Using Komarovsky's study, the differences between middle 
& lower class couples., . _ 

8. Explain how differences between classes give rise to stereotypes. 

After reading Chapter 5, students should be able to: 

K. Define dating. 

2. Tell why dating is a recent institut'on or social invention. 

3: See how industrialization helped give rise to dating: 

4. Briefly discuss dating (or lack of dating) in other cultures. 

5. Understand what is meant by the miing & dutiruj complex. 

6. Describe middle-class dating. 

7. See how the principle of least interest applies to dating. 

8. Describe how new dating patterns in the 1 960*s tended to under- 
mine traditional sex roles. 

9. Demonstrate that dating is an embryonic institution.. 

10. Discuss the five main types of dating: 
] ] . List the three S's of steady dating. 

12. Discuss the positive and negative functions of dating. 

13. Describe the impact of stratification on dating control. 
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After ,eadmg Chaptei 6. students should be able to: ^ 
, Briefly sketch the development of Western sexual attitudes. 
1 S ^ importance ^ the two jggr .8 contradictory idea, 
characteristic of Western sexual attitudes. 

3 Identify the roots of Western asceticism. 

4 Describe Puritan attitudes toward sex. 

5 Describe what is mean, by Western sexuality 

6 Compare contemporary sexual attitudes to those in the past, 

7 Understand what is meant by -permissiveness w.th affec ion. 

8 Discuss the importance of the relation between a revolution ,n at- 
titndes 5 chanqes in behavior. ,_. 

9. Compare G contrast the resu.ts of studies on nonmanta. sexual 
behavior, 

10 Explain the "petting compromise." 

i i Rrieflv describe the casual orientation towards sex. 

£ D^uss the .iberahromantic vs. the radica.-recreationa, sex ethic of 

contemporary youth. 
After reading Chapter 7: students should be able to: 

1 Briefly describe the male G female sexual anatomy. 

2 Understand the two myths about penis size: 

3 Describe the process of spermatogenesis. 

4 Describe the menstrual cycle G menopause, . ■ 

t an ^ *l!2S^ SSS"' "" ' 



h State the importance of the Kinsey studies: 

7. ^ describe tHe four stages of the physiology of the human sex- 
ual response. - 

8. Understand the vaginal vs. clitoral orgasm Controversy. 

g Understand the possible role of aphrodisiacs and anaph.rod.s.acs 
sexual arousal G response. _. . . t . 

,0 Describe the symptoms of some possible sexual problems 

i ,' List the three basic ways that conception can be controlled. 

\± Understand why.rhythm and coitus interrupt are such unreliable 
means of birth control. 

14: Describe the various means of sterilization. 

15 Distinguish between abortion 6 miscarriage. 

|6. Appreciate the potential harm of abortifacients. 
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17. Name the various methods of abortion. : 

18. Know the Supreme Court decision on abortion. 

From: Hoult, Henze D Hudson's Instructor's Manual 
WOD 04/07/80 

APPENDIX E-l 

Psychology 235 — Winter 1981 
Term Paper 

Write a good, personally imports four-page P^P^r (type^^n,^obl^ 
spaced) on the subject "WHAT I HAVE LEARNED A BOOT MARRIAGE 
FROM MY PARENTS." 

Such learning of course, would come from your own observations, im- 
pressions, and conclusions as WUi as from specific things your parents 
might have said about marriage. 

Some general topics you might consider in your paper: 

/Mate Selection Masculine & Feminine Roles 
Complementary needs Authority 
Differences (age, education. Parenthood 

race, <eligion) Home-making 
Heterogamy Sex roles 

Entering marriage Combining Work & Marriage 

Engagement 

Wedding Family Planning 

Honeymoon 

Marital Adjustment Marital Conflicts 

' Communication Areas of disagreement 

Companionship Means of reso.ving conflicts 

Decision making 

Expectations C satisfactions 

Love, Jealousy, Sex 

You may chbose to write about any or all of the topics listed here, but 
remember these are suggested topics only. There are very I'kely others ot 
equal importance. 

YOU MAY ADD ANY ADDITIONAL TOPICS YOU WISH. YOU MAY ALSO 
REVISE. OR EVEN DISCARD. THE OUTLINE GIVEN HERE; 
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[he purpose o! the alignment is no, so much to describe your parents 
S as it is to get you to think honestly; deeply, and .ntel . gently 
aboul whal it meanstobe married and what you think you have learned 
aboiri marriage from your parents. 

- This paper will be due on Friday .February 27. and will be returned to you 
no later' than Tuesday. March 17 (the day of our fmal exam.nat.on). 

WOD 01/23/81 

APPENDIX E-2 



(SAME .. 

TITLE OF PAPER 
DATE - 



DIRECTIONS: Please rate your paper by marking the appropriate square: 



1. 


This paper is well-planned r-~\ 
& well organized - j 


[1 


[ .1 


□ 


□ 


2 


This paper kept my interest 

while 1 was planning & writing ;- ; 

it. Lj 


[..1 


n 


□ 


□ 


3. 


I was highly motivated to --j 
write this paper. - -J 


P 


□ 


□ 


□ 


4. 


| put much thought into this 

paper. - ■■■ 


\"\ 


i i 


n 


□ 


5. 


1 have been honest .m saying 

what i really think G feel: : 


i .! 


!" "1 
J 

LI 


□ 


□ 


6. 


This paper is satisfying to me. 


y 


□ 


n 


7. 


|. judge the over-all quality \ i 
of this paper to be: 


n 


□ 


n 


n 



COMMENT: (S iy something about the main value of this paper lo yo u - 
i[""™H positive feature, its main negative feature, and any other 
thoughts or feelings you might have about it.) 

WOD 1 I '06/8 1 . Jr 
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APPENDIX F 

Psychology 235 . . .. . 

Journal Summary — Impioviny Relationships (Home Workshop) 

DIRECTIONS: Please indicate the level of (a) your performance and (b) 
your learning by marking the appropriate place of the scale. (If you had 
no partner with whom to do the exercises, please skip Sections I & II:) 

. VtKY 

SECTION 1. nomi nun soMt much much 

A 

I. I did the exercises * 



2 ll^e quality of my effort 
in doing the exercises 

3. j kept a journal 

4: 1 he quality of my effort 
in keeping the journal 

5 1 he degree of my motivation 
in the wliole workshop 

6. fiie amount of my total effort 



SLC! ION 



I learned about myself 

[ learner! about my pattnei 

j think our relationship 
improved 

I dm likely to continue some 
of the exercises 



VLkY 
M(ICM 



In (jni< idl. I think it wd's a 
worthwhile experience 



SECTION III 



niRFCTlONS Please write a summary of what you did with the exercises. 
SheT^'re Hf you need additional space, please attach another page.) 



WOD 11/13/81 
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